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and Fanflik 2000), and sexuality (Phillips 1991) . Textbook author Diana Kendall (1999) concluded that while the standard review process can sharpen the focus of texts and clarify issues for students, it also tends to encourage the status quo or mimicry of best-selling books, thus discouraging innovation. Given all these criticisms, why do instructors assign textbooks at all?
The obvious answer is that reading assignments expose students to ideas and information that we want students to under- Table  1 ). The primary text for the assigned reading in the course was a brief version of a best selling standard introductory sociology text that I found to be well written and had all the features common to introductory survey texts that are supposed to engage students: color photos, key terms in bold print, chapter summaries, and so on. However, after just two semesters of surveying introductory sociology students, I discovered that only a minority of students (40%, N=60) either "usually" or "always" read the assigned pages in this survey text. The students who received course grades of C, D, or F were much less likely to report reading the survey textbook than those who received an A or B (30.6% to 54.2%). (Although this difference is quite large, it was not statistically significant probably because of the small sample size [N=60].) My first response to this discovery was to change books. I replaced the standard survey text with a second reader. I selected Ruane and Cerulo's (2000) Second Thoughts.1 This change in books resulted in a large increase in the percentage of students reporting they "usually" or "always" read the assigned pages compared to the survey introductory text formerly used. Over the next four semesters when I used Second Thoughts, nearly 70 percent of students reported reading it (see Table 1 ). However, as Table 1 I use Indiana University's Oncourse? system to host JiT quizzes. Oncourse, similar to WebCT? and Blackboard?, allows faculty to create, integrate, use, and maintain Web-based teaching and learning resources. While it can be used for courses that are totally Web-based, it has more often been used as a supplement to traditional classroom instruction. Using Oncourse's online surveys and quizzes feature, I created a brief two-question quiz for each selection assigned in the Second Thoughts reader. The first question was a computer graded (one point) multiple-choice question, which could be easily answered if the student completed the assigned reading. Accepting Berger's (1963) claim that the first wisdom of sociology is that things are not always what they seem, I tried to write multiple choice questions that would force students to consider some of the evidence in each selection that challenges conventional wisdom. For example, for the Second Thoughts selection titled "Children Are Our Most Precious Commodity," I asked the following multiple-choice question: While it is not common knowledge that the correct response is "D", the answer is readily available to anyone who reads the chapter. Thus I tried to select a counterintuitive piece of information from each selection for the multiple-choice question. I also tried to get students to think about how often our conventional wisdom offers contradictory advice. While it is unlikely the typical student will know the answer a priori, a quick read of the selection will easily tell students that "A" is the correct answer.
The second question for each quiz was a short-answer question that required students to summarize or synthesize information from the reading. For example, to accompany the selection "Children Are Our Most Precious Commodity," I asked students:
What evidence suggests that perhaps we don't value our children as much as we say we do? While the JiT approach required me to be in my office immediately prior to class, the grading and integrating also helped prepare me for class by causing me to think about the topic to be covered each day and students' potential misunderstandings and confusion.
The second challenge to the success of Just-in-Time teaching is student access to the Web and, therefore, the JiT quizzes. At the commuter campus where I teach all students have internet access via computer labs when they are on campus. The vast majority also has access to a home or work computer that can be used for school work. However, some students-typically the lowest income students-do not have internet access from home. They have to complete their JiT quizzes while they are on campus, which may mean they are required to read ahead in order to be able to complete the quiz on time-an additional burden not faced by students with internet access from home. I have had a small number of students remark about this disadvantage.
A third potential drawback of JiT quizzes is that while the evidence is good that students are more likely to read the assignments, they may only read to complete the quiz rather than to learn and develop an indepth understanding. Because they can see the quiz before reading, students may choose to simply skim the selection to find the detail that answers the multiple choice question and to provide a minimal response to the short-answer question. Reducing the likelihood that students will read only for the quiz requires careful construction of the short-answer questions to require integration of material presented throughout the selection rather than offering questions that allow students to simply paraphrase a single paragraph in the text.
Could Just-in-Time quizzes be used with a survey textbook in an introductory course? Of course. However, given the large number of factual details presented in each chapter of these texts, I believe students would be even more likely to simply read for the quiz by skimming the pages until they find the appropriate detail. It is also more difficult to write a single short-answer question that requires integration of the material presented in a chapter from a textbook than from a reader. Instructors would likely need to focus on a single topic within the chapter, which could also encourage reading for the quiz.
While I used Just-in-Time quizzes to solve my problem with introductory students who neglected to read the assigned texts, this approach can be used in virtually any course to address an array of problems. Perhaps, the goal is to get students to think about their opinion or knowledge of an issue prior to class. A JiT quiz can be a means of requiring students to reflect on the topic prior to class thus increasing the potential for a profitable discussion. JiT can be used as a means of checking students' comprehension of topics covered in previous class sessions as well. While the initial time investment for faculty is relatively large, in my experience the payoff has been worth the investment.
